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GREAT TEACHING at Morfimer ensures all studenfs can learn, make BI?FSEEE/IECE

progress and be both challenged and supported across all subjects.

Every fteacher at Mortimer ufilises our 10 CORE PRINCIPLES of Teaching

& Learning to ensure the very best learning experience for
every student.

These are our non-negotiables and must be a priority In
every lesson.
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RETRIEVAL PRACTICE

Refrieval practice is utilised by all feachers at Mortimer to ensure
students have multiple opportunities to and

. Students make and develop links within fheir
learning which strengthens their overall knowledge. Retrieval activities

are planned meticulously to that is required
for new learning. Teachers are aware of and use
retrieval practice fo prevent issues around this. Prior learning is
revisited on a regular basis, in a way.

v'Low Stakes/Threat Quizzing & Testing (remember, the best person to
mark a low stakes fest is the person who fakes if).

v'Multiple Choice Questions (ensure they are designed correctly and
misconceptions are explored).

v/ Retrieval Grids (last lesson/week/month/topic).

v Filling in blank knowledge organisers.

v/ Questioning (see more on page 9).

Simple Memory Model
Daniel Willingham (2009) long term

emory

attention

Practice helps us to make mental
processing automatic to support further
learning and make memory long lasting.

‘Learning happens when there is a change in the long-term
memory. If nothing changes, then nothing has been learned.
Refrieval practice helps us fto organise and integrate mental
models fhat allow us to make inferences and apply our
knowledge'.

Paul Kirschner & Jeffrey Karpicke (2012)

v Involve in the process.
v'Make checking and (use technology).
v Specify the knowledge and make it

v'Vary students’ diet of retrieval, to increase
engagement.

v’ Make it efficient (for both us and the students).

v'Make it efficient (e.g. share activities that work well
within your department - do not reinvent the wheel.
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RETRIEVAL PRACTICE - FIND OUT MORE!

P&R | 112

RETRIEVAL PRACTICE EBOOK KATE JONES ] RETRIEVAL PRACTICE
ONE PAGE SUMMARY LT

JAMIE CLARK

P&R | 122

[RETRIEVAL PRACTICE WEBINAR TOM SHERRINGTON ]
4 N WEEKLY &
RETRIEVAL PRACTICE e MONTHLY REVIEW
BLOG P&R | 128 (\;)O
[ COGNITIVE SCIENCE REVIEW EEF ] . EEF ) N &
r \ ) , P&R|116
RETRIEVAL PRACTICE USING A
[RETRIEVAL PRACTICE BLOGS THE LEARNING SCIENTISTS ] PODCAST A ORCANISER
SecEd

TEACHING WALKTHRUS

All of these books are
available in Mortimer's

l T&L Library!



https://drive.google.com/open?id=1Sp7qEhZ2H6jVylEUgW15yZ_RmxnF9xgHNosknCgT6cw
https://drive.google.com/open?id=17vLEiBWBfKyHCYqovZ1FEcU4f4Jw7eSdQ2svDmPSOc0
https://drive.google.com/open?id=18glhiddSRw5r0t5Xqj9qhLpFraxFmmbqvLzTSdxpfeY
https://docs.google.com/document/u/3/d/1pIfXGoT2QvKoGo1k3sLLpd6OX93pOWGXySc7OEzbve4/edit
https://www.amazon.co.uk/Retrieval-Practice-Implementing-embedding-reflecting/dp/191362241X/ref=sr_1_1?crid=RHXEWX0JCU9Q&keywords=retrieval+practice+2+kate+jones&qid=1706467178&sprefix=retrieval+practice+2+kate+jones%2Caps%2C88&sr=8-1&asin=191362241X&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Retrieval-Practice-Research-Resources-classroom/dp/1912906589/ref=sr_1_3?crid=OVWIFSDCUIRI&keywords=retrieval+practice+kate+jones&qid=1706467154&sprefix=retrieval+prac%2Caps%2C103&sr=8-3&asin=1912906589&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Retrieval-Practice-Resource-activities-classroom/dp/1913622541/ref=sr_1_1?crid=3NTLTOE0NZKEV&keywords=retrieval+practice+resource+guide+kate+jones&qid=1706467207&sprefix=retrieval+practice+resource+guide+kate+jones%2Caps%2C79&sr=8-1&asin=1913622541&revisionId=&format=4&depth=1
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Retrieval%20Practice%20-%20Myths%2c%20Mutations%20&%20Mistakes.pdf?utm_content=236040871&utm_medium=social&utm_source=twitter&hss_channel=tw-2869283795
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_Science_in_the_classroom_-_Evidence_and_practice_review.pdf?v=1671485135
https://www.learningscientists.org/blog/tag/retrieval+practice
https://www.youtube-nocookie.com/embed/HhLM-PS8v98
https://static1.squarespace.com/static/5c47c0b3e17ba324ad0c9d7f/t/6522b1a8f74c047ebc6e9e00/1696772547665/RP.pdf
https://educationendowmentfoundation.org.uk/news/guest-blog-retrieval-practice-a-common-good-or-just-commonplace
https://www.sec-ed.co.uk/content/podcasts/the-seced-podcast-a-teacher-s-guide-to-retrieval-practice/

‘What matters is HOW things are taught, rather than WHAT is taught.

Dylan Wiliam

Students at Mortimer are provided with frequent opporfunities to demonstrate
their learning and carry out . This provides
students with fthe opportunity fo put new learning info practice, make links
between new and prior learning, and receive feedback.

- is the task ? What do you want students fo get
out of completing the task. Tasks should not be 'time fillers’, and all
lesson time should be used in a purposeful way.

- it could be solving a problem in Maths,
making a recipe in Food Technology, or playing a sport in PE. The important

part is that students take an
- how does the task fif info the ? Is it helping

students work towards a specific end point? Is it a chance for

Students are not ‘passive’ during lessons, but instead are . _ : .
students to practice a skill which they will need to later demonstrate?

and have fime dedicated to demonstrating their new
knowledge and skills.

‘s <+ £ @ "m

TASK LINK SUPPORT TIME FEEDBACK

- has the appropriate been put in place in

order for every student to be able fo access the task? Find ouf
more about this on page 19!

has fthe appropriate level of been given fo students to
complete the task? Remember the 'GOLDILOCKS principle - not too
much, not too litfle!

how will students receive for fthis task?
Consider this from a workload perspective - will you be able to
provide live, in the moment feedback for all students? If not, can you
refine the task to help you assess a specific skill?

T&L POLICY - 2024



PRACTICE - FIND OUT MORE!

P&R | 116

[UNDERSTANDING MEMORY & LEARNING EBE ]

P&R | 138

TEACHING WALKTHRUS

[EXPLIEIT INSTRUCTION ONE PAGE SUMMARY JAMIE CLARK ] CP |64

TEACHING WALKTHRUS

TEACHING WALKTHRUS

P&R | 128

INDEPENDENT
TEACHING WALKTHRUS PRACTICE

P&R | 130 ‘

TEACHING WALKTHRUS

[ CREATING AN ENGAGING CLASSROOM PODCAST HYWEL ROBERTS ]

All of these books

are available in

Mortimer's T&L
Library!
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https://docs.google.com/document/u/1/d/1B_QsVeRO0v46Bqv6n_7amlplP2swmq4U92OeNnn5p1U/edit
https://docs.google.com/document/u/1/d/135AnLLtnmiujj0dWFb5rmZDPaUdDXjfwDwba05I9J2Q/edit
https://drive.google.com/open?id=1e_DgEIwgpyAEIO_zn6u5wFEjzyd3s9VGadT6eDu7Hkg
https://docs.google.com/document/u/1/d/1KhSrxdmDiclgjmC3nhm2PmHqBgSUobzvkt_REk9aiTU/edit
https://docs.google.com/document/u/3/d/1E_jgGRXKt04txox1Uvu0WTVtzBjVkTdhsqcs66al5uc/edit
https://docs.google.com/document/u/3/d/1b3_3_FRnev_yhbwHDGO7Hxftb3o69lNMp0XkZBOY7Ao/edit
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Understanding%20Memory%20and%20Learning.pdf
https://static1.squarespace.com/static/5c47c0b3e17ba324ad0c9d7f/t/64b3f87ba45bc5552178c4e9/1689516156778/Explicit+Instruction.pdf
https://podcasters.spotify.com/pod/show/mindthegap-edu/episodes/Creating-an-Engaging-Classroom-Imagination--Storytelling-with-Hywel-Roberts--Mind-the-Gap--Ep--62-S3-E18-e273eij
https://www.amazon.co.uk/Making-Every-Lesson-Count-principles/dp/1845909739/ref=sr_1_1?crid=J32V8ES8S725&keywords=making+every+lesson+count&qid=1706467253&sprefix=making+every+le%2Caps%2C130&sr=8-1&asin=1845909739&revisionId=&format=4&depth=1
https://www.amazon.co.uk/What-Every-Teacher-Needs-evidence-informed/dp/1801990352/ref=sr_1_1?crid=D1GBF8VFNUTM&keywords=what+every+teacher+needs+to+know&qid=1706467282&sprefix=what+every+teach%2Caps%2C95&sr=8-1&asin=B0BBPTPZKS&revisionId=4567614d&format=2&depth=1
https://www.amazon.co.uk/Science-Learning-Studies-Every-Teacher-dp-0367620847/dp/0367620847/ref=dp_ob_title_bk?asin=0367620790&revisionId=&format=4&depth=1

At Mortimer, all teachers deploy a range of straftegies fo check
the understanding of students . This is essential
in ensuring no student gets left behind, and all studenfs can make
progress. and

are used to identify misconceptions, and alter the
direction of teaching accordingly.

In Rosenshine’s Principles of Instruction, he stresses the
importance of checking for understanding and states fhat
rather than asking students if they understand, we should
ask them: ‘what have you understood?’. This helps us to
measure  their  understanding, and  idenfify  any
misconceptions.  Rosenshine’s  research  suggests  that
teachers should also ask questions during instruction fo
maximise engagement of all sftudents.

‘ (S ‘Checking for understanding at each point can
| help students learn the material with fewer
errors.

Barak Rosenshine

v/ Questioning - use cold-calling alongside elaborative interrogation questions (such as ‘why is
this true?’) to check the depth of students’ understanding.

v Summarising - frequently ask students to summarise what they are learning to help you
gauge whether students have a firm grasp of the content.

v’ Choice Statements - provide students with different statements and ask them if they are
true or false. This can help them build deeper connections whilst you check their level of
understanding.

v Live Feedback - the best time for students to receive feedback is ‘in the moment’. This is
when we can have the most impact on student learning and should provide live feedback
every lesson.

v’ Correcting - present students with a common misconception and ask them to correct it and
explain the error.

v  Visualising - concept maps or graphic organisers can be a useful way to check how well
students have processed new information.

v Low Stakes Testing - short, informal quizzes or exit tickets can help you determine how
well students have understood new confent. Make sure these are used regularly so students
are familiar with the process.

v Whole Class Response - use resources such as MWBs, ABCD cards or Zipgrade to quickly
collect whole-class responses and check students’ understanding.

T&L POLICY - 2024
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https://drive.google.com/open?id=1zvBqKFm6u0zSJm9O2noInQykpI-OncqAlJcZkgKQ16A
https://drive.google.com/open?id=1jTEWO1EpHZ3jRAt4gzr0TqFXcRQnePth_hGkNCQgtuw
https://docs.google.com/document/u/1/d/1RqqWVpe71j207Fe64LrSuD28VTdiCClEqeTLnIwsJHY/edit
https://docs.google.com/document/u/1/d/1FGHVqYpMSug5UaohVWhI8ZF9Ccvl_Phlus2KbwTlSoY/edit
https://docs.google.com/document/u/3/d/1l2yawNQI8uokm-8coOSxiDD0LtSXFfkX0kQtv-PwR2A/edit
https://docs.google.com/document/u/3/d/1fUp3bnnXB2BBChbgTl6gie9mYjz9j0OBgxrlfwxEZpE/edit
https://docs.google.com/document/u/3/d/1VCG_96_A_3Rqgs4qSYAwtfyN7Bm-NhmPbIPIQx7l9uc/edit
https://evidencebased.education/a-summary-of-evidence-based-formative-assessment-strategies/?utm_content=267417506&utm_medium=social&utm_source=twitter&hss_channel=tw-2869283795
https://vimeo.com/781045507/019d6e09ed?utm_medium=email&_hsmi=238042448&_hsenc=p2ANqtz--wWgXemLOCdnHquBNmfaVY5cY2EM4bVl-AlPVSvwm6BecfTAUOlvnZv_BiYgSBDdCsNID3xZRynS7yVCT6yjIglzS4xg&utm_content=238042448&utm_source=hs_email
https://static1.squarespace.com/static/5c47c0b3e17ba324ad0c9d7f/t/64c78011e0eeac65cef68e3f/1690796082502/FA.pdf
https://blog.innerdrive.co.uk/most-important-rosenshine-principle
https://www.amazon.co.uk/Wiliam-Leahys-Formative-Assessment-Strategies/dp/1913622770/ref=sr_1_2?crid=2DHYXEOESD4&keywords=5+formative+assessment&qid=1706467368&s=books&sprefix=5+format%2Cstripbooks%2C85&sr=1-2&asin=1913622770&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Rosenshines-Principles-Action-Tom-Sherrington/dp/1912906201/ref=sr_1_1?crid=220R844D8D0BG&keywords=rosenshines+principles+in+action&qid=1706467406&s=books&sprefix=rosenshines+principles+in+action%2Cstripbooks%2C81&sr=1-1&asin=1912906201&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Making-Good-Progress-Assessment-Learning/dp/0198413602/ref=sr_1_1?crid=1VYY23SZVECYO&keywords=making+good+progress+daily&qid=1706467434&s=books&sprefix=making+good+ppgress+daiy%2Cstripbooks%2C104&sr=1-1&asin=B01N5TF9V2&revisionId=&format=4&depth=1

QUESTIONING L e o e e g
during questioning. Knowledge

At Mortimer, all teachers deploy a range of questioning strategies

This i1s where frue learning ftakes place
throughout lessons to check for knowledge and

Model &
understanding. This then as to what we A ARG U able to clear up E?(pTain
need to do to either secure learning, or progress students on. misconceptions and see where students Strong

QUESTIONING is
vital at every

- . . Check I
When we use questioning as a way of teaching, students gquickly Sometimes the incorrect answers are Understanding step!
begin to get into a roufine and understand our expectations. !

Questioning knowledge is the only way we, as teachers, will more useful than the correct ones!
know exactly what our students know. This tool is so important to
confinually reflect on our own practice and the learning journey
our students are going on. Remember, just because a previous
class advanced well within a topic, or made vast progress, does
not mean another class will. We need to continuously use
questioning and make it individualised to so that
we the extent of and student’s
learning.

have gone wrong.

Has time been invested info your curriculum which has allowed planning for guestioning in lessons to occur?

How do you use questioning to know what students already know?

How regularly do you use questioning to inform your next steps?

Is questioning a confinual cycle or do you designate it to particular sections of your lessons?

Do you find yourself allowing the same students to answer questions? If so, how could you address this?

Do you accept answers as soon as they are correct? Or do you continue to probe for more detailed knowledge
and allow students to elaborate on answers?

What do you do if a student will not participate in answering questions?

How can you motfivate students to be curious about their learning and engage in questioning not only their
peers, but us as feachers?

How offen do you allow students fo show off fheir knowledge?

Do you give students opportunities to ‘say it for themselves?’ Reciting key vocabulary or saying it out loud in

v’ Probing Questions
v Cold Calling

v No Opt Out

v Whole Class Response (MWBs, Plickers, Zipgrade, ABCD cards) context?

v’ Show Me Boards Do you give students enough TIME to answer questions? We need to give at least 3 to 5 seconds for students
v' Random Questioning (lollipop sticks, ClassCharts randomiser) to start to think deeply.

v/ Multiple Choice Questions (ensure these are WELL DESIGNED)

v’ Hinge Point Questions ' T&L POLICY - 2024
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QUESTIONING - FIND OUT MORE!

[UNDERSTANDING & ENGAGING LEARNERS DYLAN WIL/AM]

[POWERFUL QUESTIONING ONE PAGE SUMMARY JAMIE CLARK ]

]

[QUESTIONING IN THE CLASSROOM EBE PODCAST

; Bkt pces e resghis por Kate Jones
minute of reading time”
Oyfan Wittom WILIAM & LEAHY’S
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(AN )
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Peps Mccrea

Q&F |92
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P&R 118
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QUESTIONS
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Q&F | 100

PROBING
QUESTIONS

TEACHING WALKTHRUS
TEACHING WALKTHRUS

Q&F |90

TEACHING WALKTHRUS
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All of these books
are available in
Mortimer's T&L

Library!
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TEACHING WALKTHRUS



https://drive.google.com/open?id=1te_hDAOuzFoZTLzi7zkbI78U0QUPGYgtXQlN6uf_5eE
https://drive.google.com/open?id=1M0gmx5vDV6fw6WXnitiiSqEwSiOjqMb5ldaYJ5lknKo
https://drive.google.com/open?id=1jEdrQEUwOE4_eBVnjV886MidmTIEuuoHfuymvk5oBCM
https://drive.google.com/open?id=18LYiYND7Ip97WnJWugaO4-I3gfOGZcoban7wG1pv3jQ
https://docs.google.com/document/u/1/d/1POK2Yn7hg8zZPFJ2onrmK7N7HMqAHOLifpGQ5tPNeI8/edit
https://podcasters.spotify.com/pod/show/mindthegap-edu/episodes/Designing-Teaching--Understanding-Learners-with-Dylan-Wiliam--Mind-the-Gap--Ep--55-S3E11-e1uvou6
https://static1.squarespace.com/static/5c47c0b3e17ba324ad0c9d7f/t/63c4a32d8095d404c0c6fd28/1673831214613/Powerful+Questioning.pdf
https://open.spotify.com/episode/1097CWdA1fq4qRVZyVvJ8K
https://www.amazon.co.uk/Powerful-Questioning-Strategies-improving-retention/dp/1785835963/ref=sr_1_1?crid=2EBBPDDPUVA84&keywords=powerful+questioning&qid=1706467469&s=books&sprefix=powerful+questioning%2Cstripbooks%2C78&sr=1-1&asin=1785835963&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Memorable-Teaching-Leveraging-learning-classroom/dp/1532707797/ref=sr_1_1?crid=X9YILYDZJYU5&keywords=memorable+teaching+peos&qid=1706467494&s=books&sprefix=memorable+teaqching+ppeos%2Cstripbooks%2C86&sr=1-1&asin=1532707797&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Wiliam-Leahys-Formative-Assessment-Strategies/dp/1913622770/ref=sr_1_2?crid=2DHYXEOESD4&keywords=5+formative+assessment&qid=1706467368&s=books&sprefix=5+format%2Cstripbooks%2C85&sr=1-2&asin=1913622770&revisionId=&format=4&depth=1

CHALLENGE FOR ALL

Human beings are a challenge seeking species for enjoyment, but this needs
to be high challenge, low threat:
Students want to be challenged;, they want demanding work!
Great results come from students working
We can challenge and support students at the same time.
Challenge is for of our studenfts - not just the most able.
We must have high expectations for all students, regardless of their
individual starting poinfs. Refuse to allow prior attainment of our
students to cap their future learning potential.

Challenge for all is a priority at Mortimer. We must ensure we are always

and enabling every student to access challenging
work. We provide scaffolding fo support students to progress through
challenging tasks, and we build floors to support and help our students
build their thinking, NOT ceilings that can cap or limit their potential.

is the approach we should consistently take
to ensure all students can engage with the challenging level of work that
they deserve.

REMEMBER: it is good for our students
to struggle just outside of their
comfort zone (see diagram), as this is

where we will see learning happen:

Effective scaffolding must be in place; this ‘differentiation’ does not have to be a
number of different fasks for different students. There should be

that all students can achieve. Comfort Zone Struggle Zone Panic Zone
When planning scaffolding and support, we should plan downwards.

Think about what you want students to learn. then how you —
will support them to get there.
Structure is needed to allow all studenfts fto access and attempt challenging tasks.
Tasks that we plan should primarily allow the students to think about subject Low challenge High challenge « Very high challenge
content; . Low stress Low stress * High stress
Students need surface learning (knowing facts about a topic) but it is very Limited thinking Thinking required « [ognitive overload
important to know when to move our students  learning to (being
able fo relate, link and extend their knowledge of a topic).
THINK: what resources, support materials, background knowledge and targeted
teaching could | provide that would enable students to bridge gaps and access
challenge?

Limited |earning Effective [earning * Limited learning

T&L POLICY - 2024




CHALLENGE FOR ALL - FIND OUT

[EURRIEULUM MASTERCLASSES MARY MYATT ]

[EURRIEULUM THINKING JOHN TOMSETT ]

HING WALKTHRUS

P&R | 114

[ TEACH TO THE TOP PODCAST MEGAN MANSWORTH ]

ELABORATIVE
INTERROGATION

All of these books ,

are available in TEAC-H:NQ%%S
Mortimer's T&L
Library!

DON'T
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https://docs.google.com/document/u/1/d/16xeTnDWcShSq-Lc8jGuv0nzygjYECqbgAag7i4Vn6JY/edit
https://drive.google.com/open?id=1tuXzjbjPqNklsKgUxL0fOmbSeCxxh-LjO-5B7xdNecg
https://docs.google.com/document/u/1/d/14UmZ7irvlE6CCPWStu1-Vo6drWS2Xpxrf1LXhSTBjTA/edit
https://drive.google.com/open?id=1kTcMLynfNgj7UzyUIvNaAJnzZIJLFRcl-3eOuwmi3Rc
https://www.amazon.co.uk/Teach-Top-Aiming-Every-Learner/dp/1913622754/ref=sr_1_1?crid=254BDLMYI3HJ5&keywords=teach+to+the+top+megan&qid=1706467548&s=books&sprefix=teach+to+the+top+megan%2Cstripbooks%2C76&sr=1-1&asin=1913622754&revisionId=&format=4&depth=1
https://drive.google.com/file/d/1-deSb_41veJB4D_AFMvqRses1gZ02ihk/view
https://drive.google.com/file/d/14FLffBbA4CzF7wo2e84dfdujaJLk0kk9/view
https://podcasts.apple.com/gb/podcast/series-3-episode-7-teach-to-the-top-by-megan-mansworth/id1478303084?i=1000548049708
https://www.amazon.co.uk/High-Challenge-Low-Threat-Leaders/dp/190971786X/ref=sr_1_1?crid=390P6F0HTFQQN&keywords=high+challenge+low+threat&qid=1706467574&s=books&sprefix=high+challenge+low+threat%2Cstripbooks%2C84&sr=1-1&asin=B0BQ2XFRP3&revisionId=79192142&format=1&depth=1
https://www.amazon.co.uk/Boys-Dont-Rethinking-Masculinity-Schools/dp/0815350252/ref=sr_1_1?crid=T6RVRQDL1B7V&keywords=high+boys+don%27t+try+allenge+low+threat&qid=1706467600&s=books&sprefix=high+chboys+dont+try+allenge+low+threat%2Cstripbooks%2C72&sr=1-1&asin=0815350252&revisionId=&format=4&depth=1

LIVE FEEDBACK

As a school, we are conscious of reducing teacher workload and helping
staff to work more efficiently and effectively for the students we teach.
When used correctly, live feedback should reduce your workload. We must
utilise it effectively in all of our lessons, there is an expectation that
staff will , not responding fo emails and not sitting af
their desks (unless using fheir visualiser efc).

We should use live feedback as a way to
and we should give verbal feedback along the
way to

The best feedback we can give a student is the
students can act on this feedback

Are you checking that students have demonstrated a correct understanding
of content taught eg. correct/incorrect answers?

Are you checking for use of key words within a piece of writing?

Are you asking students to structure their writing in a particular way, and
is that process what you are marking?

How are you going to use your findings to inform your next steps?

How often are you going fto provide live feedback within your lessons?
When will you identify opportunities to provide live feedback?

Do you set out the success criteria for a task and make this visible
to students? This then makes live feedback more focused and specific
fo the task.

Green (pen or highlighter):
positive comments, specific
praise, encouragement, success,
good practice.

Coloured marking is used but this should NOT increase workload. Green is for positives and
pink is for everything else (e.g. improvements, DIRT tasks, SPaG).

Use DIRT (Dedicated Improvement & Reflection Time) to allow students to reflect on their work
and improve it where required. Immediate verbal feedback will allow students fto do fthis far
more effectively than written comments they see in the next lesson (that is not to say that
you should nof use written comments).

Verbal feedback does NOT need to be recorded.

Dot marking is encouraged - a green or pink dot in the margin identifies good work, or areas
that need improvement. This can be used in lessons, or before the next lesson to allow
students to see what they need to improve and further develop their work.

Self and peer assessment (in red ink) will further reduce teacher marking.

When carrying out live feedback, remember to regularly pause the lesson when common errors
are spotted. Address the misconceptions with the whole class and give concrete examples to
help support their learning.

Remember that you can also use the visualiser to live mark; this will allow students to fully
understand the feedback process.
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[EFFECTIVE FEEDBACK GUIDE EVIDENCE BASED EDUCATION ]
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MOVES FORWARD TEACHING WALKTHRUS
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https://drive.google.com/open?id=1IC0-O1_0u6UlFvmm-1RRXMGcQKQilPcRS-FvmnpXvDs
https://drive.google.com/open?id=15dth4XfEF0BmDU3SW6JZZo0AEa1HlfhlMQNyBF2_yuQ
https://drive.google.com/open?id=1690yRjflKp8JznRVrxgnYnF4JIjFrwHAN_L8_0muXL8
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1706054054
https://f.hubspotusercontent30.net/hubfs/2366135/Feedback%20eBook.pdf
https://www.sec-ed.co.uk/content/podcasts/the-seced-podcast-effective-marking-and-feedback/
https://www.amazon.co.uk/Responsive-Teaching-Harry-Fletcher-Wood/dp/1138296899/ref=sr_1_1?crid=15QNCE5X9BTT0&keywords=responsive+teaching&qid=1706467628&s=books&sprefix=responsive+teaching%2Cstripbooks%2C81&sr=1-1&asin=1138296899&revisionId=&format=4&depth=1
https://www.amazon.co.uk/researchED-Guide-Assessment-evidence-informed-teachers/dp/1913622134/ref=sr_1_1?crid=2X9SJKSV3ZXGQ&keywords=research+ed+assessment&qid=1706467652&s=books&sprefix=research+ed+assessment%2Cstripbooks%2C83&sr=1-1&asin=1913622134&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Making-Good-Progress-Assessment-Learning/dp/0198413602/ref=sr_1_1?crid=1VYY23SZVECYO&keywords=making+good+progress+daily&qid=1706467434&s=books&sprefix=making+good+ppgress+daiy%2Cstripbooks%2C104&sr=1-1&asin=B01N5TF9V2&revisionId=&format=4&depth=1
https://docs.google.com/document/u/3/d/1VCG_96_A_3Rqgs4qSYAwtfyN7Bm-NhmPbIPIQx7l9uc/edit

EXPLANATIONS & MODELLING

One of the most effective ways fo model to
students is to use a . Students benefit
from watching your approach and seeing your

Al teachers at Mortimer ensure high quality modelling takes . . a
mistakes, corrections and strafegies in

place in every lesson to ensure the thought process of an

is revealed to students. This enables students
to internalise their thinking and ask themselves questions, nof
only increasing fheir mefacognitive ability, but also enabling
them to LEARN and recreate the modelled process

independently. Live Modelling - walk sftudents through a process.

Dual Coding - share the steps visually and with words.

Worked Examples (I DO, WE DO, YOU DO).

Self-explanation - inferrogate with how and why questions.

Metacognitive Talk - develop verbal self-regulation (more on this on page

refer to the that students 1)

do following a teacher’'s initial explanation. They provide expert
problem solving manuals for learners to emulate. The gradual
release of responsibility method - ‘I DO, WE DO, YOU DQ' -
allows the cognitive work fo shift

from the teacher fo the student.

that a key part of explaining and modelling is
in the HANDOVER! Offten, we think that modelling once is
enough and studenfs should then be able fto replicate that.
This isn't possible - especially if you have missed out crucial
) . o ] steps of the modelling process such as ‘thinking aloud” and
'nfemahsmg fhmk'ng and aSkmg questioning. It takes students time fo replicate fthe skillset of
ENNEES ques’rions.' an expert learner, and this is why we must always dedicate

time fo modelling.

‘Teacher modelling leads to students

Jennifer Webb
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https://drive.google.com/open?id=15MeGqGRFh9-4vc-SLa8IGsuP30PORe0Fgd6Ouqt4pjU
https://drive.google.com/open?id=1VX9pzW7-cIeI8KAP5rihZfxrxkWsOBjC99qqeeFilK0
https://docs.google.com/document/u/1/d/11_c_UjUQryFY3yQicgnM4vjGsPYlQPd52ieRPxrIInQ/edit
https://docs.google.com/document/u/1/d/10HkHtx2oMIGWDgXbklz12kUKxoB1WJM21h3N-isL7wE/edit
https://docs.google.com/document/u/3/d/12VqoqJHmb7ndq5JzzEUEWx_uS-NJEw3Thx4V4hIrLBU/edit
https://docs.google.com/document/u/3/d/1OeB-yJ5hFs3-FCu-BWxDbf5K5j7jIkf3kAAnURSvTZU/edit
https://drive.google.com/open?id=1w2YRtFNvH3QthZ-rxaXzbA1FtoMF22EXBXWiZ_OE6A0
https://www.youtube-nocookie.com/embed/5REH9oswDXg
https://app.senecalearning.com/classroom/course/9f6bf15c-23fe-401c-810a-3bc66d761885
https://www.youtube-nocookie.com/embed/7eqw9fLXPJU
https://www.amazon.co.uk/Dual-Coding-Teachers-Oliver-Caviglioli/dp/1912906252/ref=sr_1_1?crid=2F6R5J2J4S134&keywords=dual+coding&qid=1706467718&s=books&sprefix=dual+coding%2Cstripbooks%2C78&sr=1-1&asin=1912906252&revisionId=&format=4&depth=1
https://www.amazon.co.uk/What-Every-Teacher-Needs-evidence-informed/dp/1801990352/ref=sr_1_1?crid=QCNYE6IX6NTE&keywords=jade+pearce&qid=1706467747&s=books&sprefix=jade+pearce%2Cstripbooks%2C90&sr=1-1&asin=B0BBPTPZKS&revisionId=4567614d&format=2&depth=1
https://www.amazon.co.uk/Little-Guide-Teachers-Cognitive-Theory/dp/1529609860/ref=sr_1_2?crid=9HAVH79MDBDK&keywords=cognitive+load+theory&qid=1706467775&s=books&sprefix=cognitive+load+theory%2Cstripbooks%2C88&sr=1-2&asin=1529609860&revisionId=&format=4&depth=1

is taught in Year 7
and students, where appropriate, should
be encouraged fo use this approach to
reading:

LITERACY

At Mortimer, we take a to

Literacy, where teachers understand that PREDICT (what do you think the text
. Literacy is promotfed in each will be about?)

subject in a way that is relevant to their discipline. All . CLARFY  (clarify ~ any  unknown

teachers promote high standards of Literacy within vocabulary)

. . : QUESTION (ask and answer questions)
fhelr lessons through consideration of our fthree core SUMMARISE (summarise the key ideas).
aims:

'To grasp the words on
a page, we have fo know
a lot of information that
isn't on the page.

Professor E.D. Hirsch

To «create an environment where
reading is promoted across the

To provide studenfs with a range of To raise  awareness of  the
challenging  writing  ftasks  within importance of speaking and listening

school by all staff.

To provide fime in every lesson
where vocabulary and text are a
focus.

To support reading through a range
of strategies.

To encourage 'reactions to reading
in both school and the wider world.

subjects. skills across the school.

To support wrifing with frames or
scaffolds, where appropriate, and fo
use modelling.

To ensure students write with clear
sentence demarcation in all subjects.
To buld in fime for reflection and
improvement.

To encourage a more systematic
approach fto fhe use of speaking and
listening tasks in all  subjects,
including the use of key roles and
‘speak like an expert’ stems.
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[ACADEMIC PHRASES & LANGUAGE BLOG ALEX QU/GLEY]

[IMPROVING LITERACY IN SECONDARY SCHOOLS EEF ]

[USING WORD LISTS TO DEVELOP VOCABUALARY ALEX QUIGLEY ]
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https://docs.google.com/document/u/3/d/1xXGS28ESiKrrHXc2l4GTfvSkewDdnkO1yAEVST7igeY/edit
https://docs.google.com/document/u/1/d/1yhNRNtMd9S7fbUE4eCDkqo1IgI3FWmfTFwgRq5DoL4w/edit
https://docs.google.com/document/u/1/d/1zh8yLZd8V9zEfaNsx1RbDxCnHIpUn3ksohCB6GJsO58/edit
https://docs.google.com/document/u/1/d/1j1-uXnmEm732ELCI7Ozr3TiQDwGef6RQgurCEYJmh0s/edit
https://docs.google.com/document/u/1/d/1nGZnSBLfXSO86U3Q3cx56p59u43GurrypA0d1qPLPjM/edit
https://drive.google.com/open?id=1BSp1M9Q0x8s3NiMOcRjrf19pBiadLFGCInT8yxIJOBw
https://www.amazon.co.uk/Closing-Writing-Gap-Alex-Quigley/dp/1032017716/ref=sr_1_1?crid=YNRJOS7PBUHB&keywords=closing+writing+gap&qid=1706467853&s=books&sprefix=closing+writing+gap%2Cstripbooks%2C68&sr=1-1&asin=B09WG48M3G&revisionId=eaa1d608&format=1&depth=1
https://www.amazon.co.uk/Closing-Vocabulary-Gap-Alex-Quigley/dp/1138080683/ref=sr_1_1?crid=3HDE2YRRFMHAH&keywords=closing+vocabulary+gap&qid=1706467875&s=books&sprefix=closing+vocabulary+gap%2Cstripbooks%2C67&sr=1-1&asin=1138080683&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Closing-Reading-Gap-Alex-Quigley/dp/0367276887/ref=sr_1_2_sspa?crid=2R02BCA7F7KW&keywords=closing+reading+gap&qid=1706467828&s=books&sprefix=cloding+readig+gap%2Cstripbooks%2C77&sr=1-2-spons&sp_csd=d2lkZ2V0TmFtZT1zcF9hdGY&psc=1&asin=0367276887&revisionId=&format=4&depth=1
https://www.theconfidentteacher.com/2024/01/academic-language-and-the-phrases-that-matter/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.theconfidentteacher.com/2024/01/what-should-we-do-with-word-lists/

All teaching staff at Mortimer understand how fo assess the

that individual students need, and how to provide that
level of support. This enables all students to learn, make progress and
access the same challenging work.

Effective use of scaffolding strategies allow all students to access

challenging work and be throughout  their

learning journey. Sometfimes, scaffolding may come through a specific

resource, but quite often the most effective scaffolding comes through
and questioning.

v’ Knowledge/Graphic  Organisers (e.g. flowcharts, double-bubbles. Venn
diagrams)

v' Modelling

v WAGOLLs

v’ Structure Strips

v’ Vocabulary Banks

v" Questioning

v Success Criteria/Checklists

v Dual Coding

Task (how do we ensure appropriate access to the learning
for all students?)

Outcome (how do we use formative assessment to assess
the level of support that students need?)

Intervention (which roles are undertaken by the teacher
and support during the lesson to ensure appropriate support
is available? e.g. priority check-in)

Route (do you allow students different journeys through the
learning, but to reach the same outcome? This is vitall)

Providing support is NOT dumbing down work, making
work easier, lowering your expectations for low
ability’ students or giving students different tasks.

Providing support IS providing scaffolding to help
students reach the same outcomes, being responsive
to the needs of all and teaching to the fop!
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https://docs.google.com/document/u/1/d/14UmZ7irvlE6CCPWStu1-Vo6drWS2Xpxrf1LXhSTBjTA/edit
https://drive.google.com/open?id=1R8iuwwXdI2qGiJiVECv-Hq8f-ufyx7iLjhuJqjBRF88
https://drive.google.com/open?id=17wWM7UbPVZ9MS4DdrWP7tDmlZwfBMGHhwoS4WQSD6Qw
https://drive.google.com/open?id=1IL3HHUSkPfdDlA6korLorZ3XgK6xSoG-yxgwOTjkH1Y
https://docs.google.com/document/u/3/d/1tvOzmW_FUhiF_3rScUCrX8D4Yb4UZGq4IfP5OH-KAR0/edit
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://podcasters.spotify.com/pod/show/mindthegap-edu/episodes/Making-Classrooms-More-Inclusive-with-Dr-Pippa-and-Bradley-Busch--Mind-the-Gap--Ep-69-S4-E6-e2duugr
https://educationendowmentfoundation.org.uk/news/scaffolding-more-than-just-a-worksheet
https://www.amazon.co.uk/Inclusive-Classroom-Daniel-Sobel/dp/1472977920/ref=sr_1_1?crid=1T5BC2SNQTYZB&keywords=inclusive+classroom&qid=1706467905&s=books&sprefix=incusive+classroon%2Cstripbooks%2C74&sr=1-1&asin=1472977920&revisionId=&format=4&depth=1
https://www.amazon.co.uk/researchED-Guide-Special-Educational-Needs/dp/1912906406/ref=sr_1_1?crid=XEMVZAJJ9DCO&keywords=research+ed+special+needs&qid=1706467928&s=books&sprefix=research+ed+special+need%2Cstripbooks%2C92&sr=1-1&asin=1912906406&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Science-Learning-Studies-Every-Teacher-dp-0367620847/dp/0367620847/ref=dp_ob_title_bk?asin=0367620790&revisionId=&format=4&depth=1

o Students are supported to achieve challenging

C U I_ T U R E 0 F S U C C E S S goals. They do not give up when they start

to struggle.

All teachers at Mortimer promote and foster a culture of success

by having the of ALL students. Students are encouraged to redraft, edif, and
Students are mofivated to learn and want to succeed. A strong develop their work and answers to ensure they
work ethic is promoted and celebrated to maximise the achieve the very best they can. The first attempt is

not always the best attempt.

Having a culture of success in every classroom ensures studenfs

Students have high expectations of fthemselves and
reach for the very top. They have aspirational goals
and know how to achieve them.

metacognitively. This will help

We embed behaviours which maximise the potential for 1. Metacognitive Knowledge - sfudents ® ®
are able to identify what they need to PP PP

A metacognitive learner is one who has knowledge and do and Whaf they know fhat will help o oo oe0o0
control  over cognitive skills and processes. They them do this; S ae i s
understand how learning happens, and they are able fo o ) : : : : : o ~ : : : : :
actively and independently apply this understanding to 2. Metacognitive Regulation - s’rudep’rs oo e eoee seeense
help them learn in the most effective way, and to have. an awareness of fthemselves while XEREEX] XEREE K]
sustain that learning into the future. working ’fh'“.OUQh a .’rask, and are able to (N NN eeo0o0 o0
We teach metacognitively so that students think correct their behaviours, LA AL R
eeoo L)

L) ()

® °

and encourage students to  challenge 3. Metacognitive Motivation - students
themselves and each other. are able fo consider how they feel about
a fask before, during and afterwards.
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[ METACOGNITION IN THE CLASSROOM INNERDRIVE ]

[ METACOGNITION TO IMPROVE OUTCOMES JENNIFER WEBB ]

[ BOOSTING STUDENT BUY-IN BLOG PEPS MCCREA ]
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https://drive.google.com/open?id=1pbdubTZv2j5ydf6NI9SjmKfhUgehc-V6GFPwXQYLtyQ
https://drive.google.com/open?id=1Dg-ZHN067rk5Ix1QuM0S85PykXsWlkHfRTLWXm4Orzo
https://drive.google.com/open?id=13TDwraAudtfpRp9APMfamAqZTRtOoo9aMdKh5Dc_IGA
https://docs.google.com/document/u/1/d/1i8L2VPEP-KF_yYHHjCa607sU82f2fLHN4Tuh3m0JouI/edit
https://www.amazon.co.uk/Influential-Teaching-Leveraging-heuristics-behaviour/dp/1717367208/ref=pd_bxgy_img_d_sccl_1/259-4513979-7491554?pd_rd_w=s7vco&content-id=amzn1.sym.40f919ed-e530-4b1a-8d7e-39de6587208d&pf_rd_p=40f919ed-e530-4b1a-8d7e-39de6587208d&pf_rd_r=T60SXATYMZJD0TVVKXYM&pd_rd_wg=RFCsW&pd_rd_r=41437282-bcb3-4c4d-95c5-c93c73725cd6&pd_rd_i=1717367208&psc=1&asin=1717367208&revisionId=&format=4&depth=1
https://cdn2.hubspot.net/hubfs/2330409/Ebooks/Metacognition-in-the-classroom-InnerDrive-ebook.pdf?utm_campaign=Metacognition&utm_medium=email&_hsmi=70962549&_hsenc=p2ANqtz-88VtRyEE7tyZ4ryWjpteJQb7D4T1pFDhhQl4DjA4W5wIrgjUN5GpB4o-6eVc3Kb500U4LUfFIGpIxTKFd6G3j_UrS2XQ&utm_content=70962549&utm_source=hs_automation
https://vimeo.com/572685723
https://www.ambition.org.uk/blog/extract-motivated-teaching-peps-mccrea/
https://www.amazon.co.uk/Metacognition-Handbook-Practical-Teachers-Leaders/dp/1913622533/ref=sr_1_1?crid=SBWGAE1X9PG9&keywords=metacongition+handbook+webb&qid=1706468032&s=books&sprefix=metacongition+handboomk+webb%2Cstripbooks%2C79&sr=1-1&asin=1913622533&revisionId=&format=4&depth=1
https://www.amazon.co.uk/Boy-Question-Teach-Succeed-School/dp/0367509113/ref=sr_1_1?crid=2KQ4JVC10XY5S&keywords=the+boy+question&qid=1706468066&s=books&sprefix=the+boy+question%2Cstripbooks%2C83&sr=1-1&asin=0367509113&revisionId=&format=4&depth=1

At Mortimer, inclusion is a priority. Through our feaching and
learning, we strive to support all of our SEND and EAL students to
achieve their full potential.

A student has SEND if they have a or

which calls for special educational provision to be made. A student
has a or if they have greafer
difficulty in learning than the majority of others of the same age.
Where a student is identified as having SEND, schools should take
action to remove barriers to learning and put effective educational
provision in place.

The , and the needs we encounfter at Mortimer,
are in fthe diagram. Please refer fo the , and
, for straftegies to use with individual students.

which should be embedded into all lessons to support
all of our SEND and EAL students:

Consider use of e.g. extra time, prompts,
reading pens. Please refer to the access arrangements booklet
to help you understand how to support students with fhis.
Regular
Teach and model s’rra’regles for
Ensure learners have supportive materials and approprla’re

to hand during fasks.
Plan for the effective use of

SEND Key Terms and Definitions:

Special Educational Needs and Disabilities

Special Educational Needs and Disabilities Coordinator

Higher Level Teaching Assistant
Learning Support Assistant
English as an Additional Language
Educational Psychologist
Cognition and Learning
Communication and Inferaction
Sensory and Physical
Social, Emotional and Mental Health
Autism Spectrum Disorder
Attention Deficit Hyperactivity Disorder
Moderate Learning Difficulties
Severe Learning Difficulties
Profound and Multiple Learning Difficulties
Specific Learning Difficulties
Speech, Language and Communication Needs
Behavioural, Emotional and Social Difficulties
Visual Impairment
Hearing Impairment.

If you have an ongoing concern about a
child you feach (whether they are on the
SEND register or nof) it is important that
this is raised with our

, In case further action needs fo be
taken.

FOUR AREAS
OF SEND:

* Speech, language, or

social communication
needs

* Autism
* Asperger’s Syndrome
* Communication

Difficulties

* ADHD

 Attachment Disorder
* Anxiety or Depression
¢ Self-harm

* Disturbing Behaviours

Communication
& Interaction

Cognition &
Learning

Social,
Emotional &
Mental Health
Needs

Sensory & or
Physical Needs

» Learning Difficulties

(Moderate, Severe,
Profound & Multiple)

« Specific Learning

Difficulties (Dyslexia,
Dyscalculia, Dyspraxia)

Visual impairment

* Hearing

Impairment

* Physical Disability
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file://MCC-FLC-001/StaffSharedArea/T&L 2023 2024/Identifying and supporting access arrangements.pdf

Mortimer's Comprehensive Assessment & Feedback Policy can be found here.

Mortimer's Assessment & Feedback Framework can be found here.
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file://MCC-FLC-001/StaffSharedArea/T&L 2023 2024/2. Mortimer's Comprehensive Assessment and Feedback Policy.pdf
file://MCC-FLC-001/StaffSharedArea/T&L 2023 2024/1. Mortimer's Assessment and Feedback Framework.pdf

CURRICULUM INTENT

GOOD PROGRESS ’ckrougk kigk- An INSPIRATIONAL curriculum

icul ' REFULL
quality RESPONSIVE and PCLMAVIS:J(E;:::(\O;E(;SU%?\JCEEZ omYo( that promotes a love of LIFE-

incisive FEEDBACK. QVE and AMBITIOUS LONG LEARNING.
FOR ALL.

A strong ETHOS of A WORD-RICH culture that

ENJOYMENT, COMMITMENT promotes literacy, oracy and a

RESILIENCE and INSPIRATION. t love of reading.

A DIVERSE range of \ A sense of IDENTITY a

ENRICHMENT opportunities . COMMUNITY with a B

within and bevono{ the
ill

curriculum for

curriculum.
A REGULARLY REVIEWED

curriculum that is DEMANDING

dnd PROGRESSIVE and using
six effective learning
o dllow students

d REMEMBER




Mortimer's Team-Teaching policy is to ensure all staff take a

, In order fhat all
students benefit from additional staff being in fthe classroom, due to
staff being well-utilised and Team-Teaching time being appropriafely
planned.

WHEN THE IS

v/ If the main class teacher is absent due to illness, the 'extra’ teacher will plan
and deliver the lesson. The ‘extra’ teacher should not view Team-Teaching time
as a cover lesson’ and generic ‘cover work' should not be delivered.

v/ If the main class teacher is absent for a planned reason (LOA etc), the
‘extra’ teacher will deliver the lesson that the main class teacher has planned
in advance.

- if a FL/HoD informs Personnel that a main class teacher is absent,
but that class has a 'Team-Teach'/'extra’ teacher in with them, that class do
NOT need a supply feacher. We must always be making decisions that benefit our
students; a subject specialist in the classroom will always be the best option.

- ensure Personnel and Team-Teaching staff are aware of the
expectations in the case of a main class teacher absence. The ‘extra’ teacher
should not deliver generic ‘cover work’; they must plan and deliver the
appropriate lesson that would be delivered if the main class fteacher was present.

WHEN THE IS |

v The ‘extra’ teacher should actively get involved in the
and marking that should be taking place every
lesson; they should in the
room.

v The ‘extra’ teacher should not be standing at the back of the
room and/or away from students, they need to be
in the teaching of the lesson and/or the supporting
of students.

v The 'extra’ teacher should communicate with the main class
teacher (in advance of the lesson) to how they can be
best utilised during the Team-Teaching time.

v The ‘extra’ teacher should be actively involved in the planning
process, and that are being
used during the Team-Teaching lesson.

v' During modelling and explaining from the main class teacher, the
‘extra’ teacher should be sitting with one of the

v If the ‘extra’ teacher is going to miss a Team-Teaching lesson
(LOA etc), they must seek authorisation from Joanne Thornton
and inform their HoD/FL,

and therefore must be freated as fhat,
and faken into consideration, when planning for absences.

POLICY - 2024
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